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Reconstructing Islamic Religious Education Test Instruments Through Authentic Digital
Assessment

Abstract. The advent of digital transformation and the emergence of generative artificial intelligence
appear to have challenged conventional assessment practices within Islamic Religious Education,
particularly concerning the treatment of written examinations as the primary evidential measure of
students' religious comprehension. This article seeks to effect a reconstruction of assessment
instruments in Islamic Religious Education through the integration of written, oral, and performance
evaluations within an authentic assessment framework. This study utilizes a descriptive-analytical
approach, grounded in a comprehensive examination of extant literature pertaining to educational
evaluation, authentic assessment, Islamic Religious Education assessment, digital learning, and
artificial intelligence in education. The findings suggest that while written tests may retain utility for
assessing conceptual understanding, religious reasoning, and textual literacy, they appear insufficient
for encompassing oral competence, worship practices, moral conduct, and the internalization of
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Islamic values. Oral tests are needed to verify the depth and authenticity of students' understanding,
while performance tests are essential for assessing worship skills, religious behavior, and value-based
action. This article proposes the development of an integrative assessment model, which is predicated
upon the triangulation of written, oral, and performative evidence, substantially supported by digital
technology. The model positions technology as a tool for documentation, feedback, and portfolio
management, while teachers remain the central pedagogical interpreters of students' religious learning
evidence.

Keywords. Islamic Religious Education, Authentic Assessment, Written Test, Oral Test, Performance
Test, Digital Assessment

INTRODUCTION

The digital transformation of education has changed the modalities for the
instruction, evaluation, and documentation of Islamic Religious Education. Students
today encounter religious knowledge not only through teachers and textbooks, but
also through search engines, social media, learning management systems, video
platforms, online quizzes, and generative artificial intelligence. This situation creates
new opportunities for more flexible and data-supported assessment. At the same
time, it challenges the validity and authenticity of conventional assessment practices,
especially when written tests are used as the dominant evidence of students' religious
understanding.

Islamic Religious Education, known in the Indonesian school context as
Pendidikan Agama Islam (PAI), has a distinctive character because it is not limited to
the transmission of religious concepts. It also aims to develop faith, moral awareness,
worship skills, social responsibility, and the ability to practice Islamic values in daily
life. The learning outcomes of Islamic Religious Education and Character Education
cover the Qur'an and Hadith, creed, morality, Islamic jurisprudence, and Islamic
history, while also emphasizing moderation, verification of information, worship
practice, and exemplary conduct (Kementerian Pendidikan Dasar dan Menengah,
2026). This multidimensional orientation means that assessment in Islamic Religious
Education cannot be reduced to the measurement of memorized concepts or
definitions.

The dominance of written tests creates a serious limitation. Written tests are
useful for assessing conceptual understanding, textual literacy, religious reasoning,
and the ability to analyze cases. However, they cannot fully capture students' ability
to recite the Qur'an, explain religious ideas orally, perform ablution and prayer
correctly, demonstrate religious etiquette, or internalize Islamic values through
consistent behavior. In assessment theory, the quality of an instrument is determined
by its alignment with the learning target and the type of evidence required to support
a valid judgment (Brookhart & Nitko, 2019). Therefore, an instrument that is easy to
score is not necessarily the most valid instrument for assessing Islamic Religious
Education.

The complexity of the challenge escalates in the digital era. Digital platforms
facilitate the distribution of assessments, the collection of responses, the storage of
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scores, and the provision of feedback with heightened efficiency. Studies on digital
assessment in Islamic Religious Education tend to indicate that learning management
systems and online quiz platforms can support the management of tests and the
documentation of learning outcomes (Magfirah dkk., 2025; Regita dkk., 2024).
Nevertheless, digitalization can remain superficial when teachers solely effectuate the
transference of paper-based questions to online platforms without redesigning the
validity, authenticity, and ethical dimensions of assessment. Technology can
accelerate administration, but it cannot automatically ensure that the assessment
comprehensively assesses religious understanding, worship performance, moral
behavior, and spiritual growth.

Generative artificial intelligence introduces an additional stratum of
pedagogical concern. Students are now capable of generating essays, summaries,
reflective texts, or religious arguments through the application of machine assistance.
Such texts may appear coherent and academically acceptable, but they do not always
represent personal understanding. The Artificial Intelligence Assessment Scale
emphasizes that the use of artificial intelligence in assessment may warrant explicit
regulation according to learning objectives, task design, and the expected degree of
student agency (Perkins dkk., 2024, 2025). For Islamic Religious Education, this issue
is not only about plagiarism or academic integrity. It is also about whether assessment
can distinguish between borrowed textual production and genuine religious
understanding, reflection, and practice.

Prior scholarly investigations have elucidated authentic assessment, digital
evaluation, learning management systems, online quizzes, and artificial intelligence
in Islamic Religious Education. However, many discussions still treat written, oral,
and performance tests as separate instruments rather than as complementary sources
of evidence. Studies on authentic assessment in Islamic Religious Education
emphasize the need to assess cognitive, affective, and psychomotor domains
(Kusnadi, 2018; Marfuah & Febriza, 2019), while studies on digital assessment
emphasize the usefulness of digital platforms for efficiency and documentation
(Regita, Al-Husein, Alam, & Inayati, 2024; Subehi & Sriyanto, 2021). A discernible
lacuna persists, specifically the absence of a comprehensive reconstruction model
that integrates written tests, oral tests, and performance tests within a single
authentic assessment system that is pertinent to the digital and generative Al era.

The novelty of this article lies in the development of an integrative assessment
model for Islamic Religious Education based on the triangulation of written, oral, and
performative evidence. Unlike previous studies that tend to discuss authentic
assessment, digital evaluation, or test types separately, this article reconstructs
written tests, oral tests, and performance tests as a unified assessment system. This
model is designed to strengthen validity, authenticity, ethical control, and
pedagogical relevance, in assessing Islamic Religious Education in the digital and
generative Al era.

This article aims to first, explain the conceptual foundation of test instruments
in Islamic Religious Education; second, analyze the roles and limitations of written,
oral, and performance tests; third, examine the challenges of digital assessment and
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generative Al for assessment validity; and fourth, formulate an integrative model of
Islamic Religious Education assessment based on authentic assessment principles.
The central argument of this article is that the reconstruction of test instruments in
Islamic Religious Education should not be understood as the technical digitalization
of assessment tools. It should be understood as a pedagogical effort to ensure that
assessment can capture students' conceptual understanding, oral religious
competence, worship practice, moral behavior, and internalization of Islamic values.

RESEARCH METHODS

This study uses library research with a descriptive-analytical approach. The
object of analysis is the reconstruction of test instruments in Islamic Religious
Education through the integration of written, oral, and performance tests within an
authentic assessment framework. Library research was selected because the study is
conceptual and reconstructive in nature. It focuses on synthesizing theories, previous
studies, policy documents, and contemporary debates on digital assessment and
generative artificial intelligence (Bowen, 2009; Snyder, 2019; Zed, 2008).

The data sources consist of books on educational evaluation, national education
policy documents, curriculum and assessment guidelines, and scholarly articles
related to Islamic Religious Education assessment, authentic assessment, digital
learning, and artificial intelligence in education. Classical works on evaluation and
authentic assessment were used as theoretical foundations, while recent studies were
prioritized to explain contemporary challenges related to digital assessment and
generative Al. Classical references are limited to foundational concepts, whereas the
discussion of current assessment challenges is supported by more recent literature
(Miles dkk., 2014).

The literature was selected based on four criteria. First, the relevance of the
source was considered across domains such as Islamic Religious Education
assessment, educational evaluation, authentic assessment, digital learning, or
artificial intelligence in education. Second, a substantive contribution to the
conceptual reconstruction of written, oral, or performance-based assessment
instruments was requisite. Third, the provision of theoretical, empirical, policy, or
methodological relevance constituted another essential criterion. Fourth, the
prioritization of contemporary sources was observed when addressing issues
pertaining to digital assessment and Al. Sources that did not directly contribute to
assessment design, validity, authenticity, or Islamic Religious Education were
excluded from the main analysis (Merriam & Tisdell, 2016; Moleong, 2018; Snyder,
2019).

Data collection was conducted through identification, selection, classification,
and critical reading of relevant literature. The collected sources were grouped into
five themes: educational evaluation, Islamic Religious Education assessment, written,
oral, or performance-based assessment instruments; authentic assessment; and
digital assessment with Al-related challenges. The analysis was conducted through
thematic synthesis. This process involved reducing repetitive concepts, comparing
arguments across sources, identifying conceptual gaps, and constructing an
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integrative assessment model. The validity of the conceptual analysis was
strengthened through source triangulation by comparing theoretical literature, policy
documents, and recent empirical studies (Abdurrahman, 2024; Adlini dkk., 2022).

RESULTS AND DISCUSSION
A. Test instruments in Islamic Religious Education

Educational evaluation is a systematic process of collecting, interpreting, and
using information to make decisions about learning. Within the Indonesian regulatory
framework, assessment is delineated as the process of information collection and
processing designed to ascertain students' learning requisites and outcomes (Republik
Indonesia, 2022). Furthermore, the national assessment guideline positions
assessment as an integral component of the learning cycle, rather than merely an
activity relegated to the conclusion of instructional periods (Badan Standar, 2025).
This orientation, consequently, appears consistent with extant assessment theory,
which posits that assessment may furnish meaningful information for educators,
learners, and educational institutions alike (Brookhart & Nitko, 2019; Mardapi, 2012).

In Islamic Religious Education, assessment has a broader function because the
learning goals include knowledge, speech, practice, morality, and value
internalization. The capacity of a student to articulate the definition of ablution may
not necessarily ensure the accurate execution of the ritual ablution itself. (Andriani,
Ayyubi, Apriyanti, Nurhikmah, & Rahmawati, 2025) A student who can explain prayer
may not necessarily understand its ethical and spiritual function. A student who can
write about honesty may not necessarily demonstrate honesty in learning behavior.
Therefore, assessment in Islamic Religious Education should collect multiple forms of
evidence. This is why written, oral, and performance tests need to be treated as
complementary instruments rather than as isolated tools.

Written tests remain important because they can assess conceptual
understanding, textual literacy, and religious reasoning. They may take the form of
multiple-choice questions, short answers, essays, case analysis, digital quizzes, or
reflective writing. In Islamic jurisprudence, written tests can assess students'
understanding of requirements, pillars, recommended acts, and invalidating factors in
worship. In morality lessons, case-based written tests can assess students' ability to
make ethical judgments according to Islamic values. Digital written tests through
learning management systems may also support documentation and efficiency (Regita
dkk., 2024). However, written tests are limited when they are used as the only form of
assessment. They tend to privilege cognitive evidence and may fail to capture oral
competence, worship performance, and affective development.

Oral tests are needed because many competencies in Islamic Religious Education
require direct verbal performance. These include Qur'anic recitation, pronunciation,
memorization, oral explanation of religious concepts, argumentation, guided
dialogue, and short religious speeches (Hidayah dkk., 2025). Oral tests allow teachers
to ask follow-up questions, examine reasoning, and verify whether students truly
understand what they have written. In the context of generative Al, oral tests also serve
as a mechanism for checking the authenticity of students' understanding. When a
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written answer appears sophisticated, an oral follow-up can reveal whether the student
can explain, defend, and contextualize the response in their own words.

Performance tests are essential because Islamic Religious Education includes
skills and behaviors that can only be assessed through action. These include the
practice of ablution, prayer, tayammum, Qur'anic recitation, sermon delivery, religious
etiquette, social care projects, and other forms of value-based action. Performance
tests allow teachers to observe procedure, accuracy, attitude, discipline, and the
connection between religious knowledge and practice. According to the logic of
authentic assessment, students should demonstrate competence through meaningful
tasks that resemble real situations (Wiggins, 1990). For Islamic Religious Education,
this means that students should not only know religious teachings, but also be able to
perform and reflect upon them.

The integration of written, oral, and performance tests improves assessment
validity because each instrument captures a different dimension of learning. Written
tests capture conceptual and analytical evidence. Oral tests capture verbal, dialogical,
and authenticity-related evidence. Performance tests capture procedural, behavioral,
and value-based evidence. When these three forms of evidence are triangulated,
teachers can make a more balanced judgment about students' learning. This
triangulation is especially important because the aims of Islamic Religious Education
are multidimensional and cannot be represented by one type of score alone.

B. Digital and Al challenges in Islamic Religious Education assessment

Digital technology offers clear benefits for assessment. Learning management
systems, online forms, digital quizzes, video submissions, e-portfolios, and data-based
feedback tools dapat membantu pengajar mengelola asesmen secara lebih efisien.
These tools can store students' work, document progress, provide faster feedback, and
make assessment evidence more traceable. Studies on online assessment in Islamic
Religious Education show that digital platforms can support assessment of learning,
assessment for learning, and assessment as learning (Subehi & Sriyanto, 2021). Quiz-
based applications may also increase interactivity and provide adaptive forms of
evaluation (Magfirah dkk., 2025).

Nevertheless, the implementation of digital tools does not inherently guarantee
the production of high-quality assessment. A test that only moves from paper to screen
may still measure low-level memorization (O’Leary dkk., 2018). A digital quiz that only
rewards speed may not capture religious reasoning. A video submission may document
a performance, but it still requires a clear rubric and teacher interpretation. Therefore,
the key issue is not whether a teacher uses technology, but whether technology is used
to support valid, authentic, and ethical assessment. Digital tools should expand the
forms of learning evidence, not reduce religious education to administratively
convenient numbers (S dkk. 2025). Furthermore, the integration of artificial
intelligence introduces critical hurdles, such as the potential for algorithmic bias and
the fundamental limitation of technology in capturing the nuanced, spiritual
dimensions of religious internalization.

Generative Al intensifies the problem of authenticity. Students can use Al to
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generate essays, reflections, summaries, or answers to religious questions. The result
may be grammatically polished and logically organized, but it may not show the
student's own understanding. This does not mean that Al must always be banned. The
Al Assessment Scale suggests that Al use should be regulated according to learning
objectives and task design (Perkins dkk., 2025). Some tasks may allow Al as a
brainstorming tool, while others must require independent reasoning, oral
verification, or direct performance. In Islamic Religious Education, the decision must
be guided by the purpose of the assessment. If the goal is to assess memorization,
worship practice, moral reflection, or personal understanding, unrestricted Al use
would weaken validity.

Al also raises ethical questions. These include academic integrity, bias, data
privacy, unequal access, teacher readiness, and the risk of replacing human
pedagogical judgment with automated scoring. UNESCO emphasizes that Al in
education should be guided by a human-centered perspective, ethical awareness,
pedagogical responsibility, and protection of learners (Miao & Cukurova, 2024; Miao
& Holmes, 2023). These principles are particularly relevant to Islamic Religious
Education because the subject deals not only with information, but also with religious
values, moral formation, and spiritual sensitivity. Automated tools may help teachers
manage cognitive data, but they cannot fully interpret sincerity, adab, moral growth,
or the meaning of worship in students' lives.

Another challenge is the digital divide. Not all students have equal access to
devices, stable internet connections, quiet learning spaces, or sufficient digital literacy.
If digital assessment is designed without considering these differences, it may create
unfair outcomes. Students with better access may appear more competent simply
because they can submit polished digital products, while others may be disadvantaged
by technical limitations (Koh dkk., 2023). Therefore, digital assessment in Islamic
Religious Education should be designed with fairness, accessibility, and flexibility.
Teachers may need to provide alternative forms of submission, combine online and
offline evidence, and avoid over-reliance on digital tools that may exclude certain
students.

These challenges show that digital assessment and Al do not remove the need for
teacher judgment. Instead, they increase the need for more careful assessment design.
Written tests must be redesigned to emphasize reasoning, contextual analysis, and
reflection. Oral tests must be used to verify authenticity and depth. Performance tests
must be strengthened to assess worship skills, moral action, and value-based behavior.
Digital tools should support documentation and feedback, while teachers remain
responsible for interpreting learning evidence in relation to the aims of Islamic
Religious Education. Furthermore, practitioners must prioritize algorithmic
transparency and mitigate potential biases to ensure that automated systems do not

inadvertently marginalize specific cultural or theological perspectives (Rahmawati
dkk., 2025).

C. Authentic assessment as an integrative framework
Authentic assessment provides an appropriate framework for reconstructing test
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instruments in Islamic Religious Education because it emphasizes meaningful tasks,
direct performance, clear criteria, and contextual evidence. Wiggins (1990) argues that
authentic assessment differs from traditional testing because students are required to
demonstrate competence through valuable tasks rather than merely select or recall
answers (Wiggins, 1990). Gulikers et al. (2004) further explain that authenticity in
assessment can be understood through five dimensions: the task, the physical context,
the social context, the assessment result, and the criteria. These dimensions are highly
relevant to Islamic Religious Education because religious learning is not only
conceptual but also performative, social, ethical, and reflective (Gulikers dkk., 2004).

Authentic assessment does not mean abandoning written tests. Instead, it places
written tests within a broader evidentiary system. A written answer may show that a
student understands the meaning of prayer. An oral explanation may show that the
student can articulate the meaning in their own language. A performance task may
show that the student can perform prayer correctly and respectfully (Mukmin &
Nuraini, 2024). A reflective journal may show how the student relates prayer to
discipline, gratitude, and moral behavior. Each form of evidence contributes to a more
complete picture of learning. This may be considered the foundational rationale for
integration (Astuti & Ismail, 2025).

Rubrics are necessary to make authentic assessment transparent and
accountable. Without rubrics, oral and performance tests can become subjective and
inconsistent (Brookhart, 2013; Brufau Alvira dkk., 2025; Jonsson & Svingby, 2007). A
rubric for Qur'anic recitation may include pronunciation, tajwid, fluency, rhythm, and
adab. A rubric for prayer practice may include the sequence of movements, accuracy
of recitation, calmness, discipline, and understanding of meaning. A rubric for moral
reflection may include depth of reflection, relevance to Islamic values, honesty, and
connection with daily behavior. Clear rubrics allow students to understand
expectations and enable teachers to justify assessment decisions.

The authentic assessment framework also supports assessment as learning.
Students are not only judged; they are invited to reflect on their learning. Reflection is
important in Islamic Religious Education because the subject aims to build awareness,
not merely performance. After completing a written test, oral explanation, or
performance task, students may be asked to write or record a short reflection about
what they learned, what difficulties they faced, and how the lesson relates to their daily
life. This reflection strengthens the connection between knowledge, practice, and
internalization.

Digital technology can strengthen authentic assessment when it is used to
document evidence over time. Students may upload a video of worship practice, keep
a digital portfolio of reflective journals, record oral explanations, or submit project
documentation(Widiyarto & Inayati, 2023). Teachers can use this evidence to track
development, provide feedback, and make assessment more transparent. However, the
digital portfolio should not become a mere storage folder. It should be organized
around learning outcomes, rubrics, teacher feedback, and student reflection. In this
way, technology supports the pedagogical goals of assessment rather than replacing
them.
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Authentic assessment in Islamic Religious Education therefore requires a
balanced relationship between instrument design, digital tools, and teacher
interpretation. Written tests should measure understanding and reasoning. Oral tests
should verify explanation and authenticity. Performance tests should assess religious
practice and behavior. Reflection should connect learning with moral and spiritual
meaning. Digital tools should document and support feedback. Teachers should
interpret the evidence holistically. This arrangement prevents assessment from being
reduced to one type of test or one digital score.

D.The reconstruction model of Islamic Religious Education test instruments

The reconstruction model proposed in this article is based on six principles:
holistic, authentic, integrative, digital-supportive, ethical, and reflective. The holistic
principle means that assessment should cover knowledge, oral competence,
performance, attitude, and value internalization. The authentic principle means that
assessment tasks should be connected to meaningful religious practices and real-life
contexts. The integrative principle means that written, oral, and performance tests
should be designed as complementary evidence. The digital-supportive principle
means that technology should be used for documentation, feedback, and portfolio
management. The ethical principle means that assessment should protect integrity,
privacy, fairness, and human dignity. The reflective principle means that assessment
should encourage students to connect religious knowledge with personal and social
practice.

The model begins with the formulation of learning outcomes. Teachers must first
clarify whether the intended competence is conceptual, verbal, performative, affective,
or reflective. If the competence is conceptual, written tests may be appropriate. If the
competence involves recitation or explanation, oral tests are required. If the
competence involves worship or behavior, performance tests are necessary. If the
competence involves internalization, reflection and observation should be included.
This mapping prevents the common error of using one instrument for all
competencies.

The second stage is the design of assessment tasks and rubrics. Written tasks
might extend beyond mere recall through the utilization of case analysis, reasoning
questions, and contextual reflection. Oral tasks should include follow-up questions
that require students to explain, justify, and relate their answers to Islamic values.
Performance tasks should assess procedure, accuracy, adab, and meaningful action.
Rubrics should be prepared before assessment so that the criteria are clear and
consistent. The rubric should also be communicated to students as part of the learning
process.

The third stage is digital documentation and feedback. Teachers may use
learning management systems, digital forms, video submissions, e-portfolios, or
feedback sheets. However, technology should not determine the value of the
assessment by itself. The teacher still needs to interpret evidence, compare
performance with criteria, provide qualitative feedback, and decide follow-up learning
support. This is especially important when assessing affective and spiritual
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dimensions, which cannot be reduced to automated scoring.

The fourth stage is validation through triangulation. A student's written answer
may be checked through oral questioning. A student's oral explanation may be
connected to a performance task. A worship practice may be followed by reflective
writing. A digital portfolio may be compared with teacher observation. This
triangulation reduces the risk of inaccurate judgment, Al-dependent answers, or
superficial performance. It also provides a more comprehensive view of students'
development in Islamic Religious Education.

The fifth stage is reflective follow-up. Assessment results should be used to
improve learning, not merely to fill grade reports. If students understand the concept
of prayer but fail to perform it correctly, the teacher should provide practice-based
feedback. If students can perform prayer but cannot explain its meaning, the teacher
should strengthen conceptual reflection. If students can write good reflections but
cannot explain them orally, the teacher should provide dialogical support. In this way,
assessment becomes part of the learning cycle.

Stage Main focus Implementation Expected output
Learning Identify the Classify competence as Specific and valid
outcome assessed conceptual, oral, performative, assessment target
mapping competence affective, or reflective
Instrument Align test type Use written tests for concepts, oral Relevant
selection with tests for explanation, and assessment
competence performance tests for instrument
worship/action

Rubric Ensure Develop criteria for accuracy, Clear and

development transparent fluency, procedure, adab, accountable
scoring reflection, and consistency judgment

Digital support Document Use LMS, digital quizzes, video Traceable learning
evidence  and practice, e-portfolios, and evidence
feedback feedback sheets

Triangulation Verify Combine written, oral, More wvalid and

and reflection  authenticity and performance, observation, and meaningful
depth reflection evidence assessment results

Table 1. Reconstruction model of Islamic Religious Education test instruments in the digital era

This model also elucidates the function of generative Al. Al may be used in
limited and transparent ways, such as assisting students in the brainstorming of
questions, the organization of portfolios, or the reception of formative feedback.
However, when the objective involves the assessment of independent comprehension,
devotional competencies, memorization, oral explication, or the internalization of
values, Al utilization may necessitate restriction or concomitant verification. The
teacher should communicate the permitted level of Al use before the task begins. This
helps protect assessment validity and encourages ethical digital behavior.

The model can be applied to various Islamic Religious Education topics. For
example, in the topic of prayer, written tests can assess students' understanding of
requirements, pillars, and the meaning of prayer. Oral tests can assess their ability to
explain the purpose of prayer and recite relevant texts. Performance tests can assess
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the accuracy and adab of prayer practice. Reflective journals can document how
students relate prayer to discipline and moral conduct. The combination of these forms
of evidence produces a more valid judgment than written testing alone.

Competence Written Oral Performance = Documentation
evidence evidence evidence
Understanding  Essay or case Explanation of Respectful Written  answer,
the meaning of analysis about the purpose attitude during oral record,
prayer the function of and value of prayer practice observation note
prayer prayer
Knowledge of the Digital quiz on Oral Prayer practice Quiz result, oral
requirements requirements, explanation of according to rubric, practice
and pillars of pillars, and the sequence Islamic rubric
prayer invalidating acts of prayer jurisprudence
Internalizing the Reflective Dialogue Prayer habit Reflection journal,
value of prayer writing on prayer about journal or portfolio, teacher
and daily challenges in portfolio feedback
discipline maintaining
prayer

Table 2. Example of integrated assessment design for the topic of prayer

The example shows that assessment in Islamic Religious Education becomes
stronger when learning evidence is layered. Written evidence provides conceptual
clarity. Oral evidence verifies personal understanding. Performance evidence
demonstrates religious practice. Documentation and reflection make development
visible over time. This arrangement also provides a response to the problem of
generative Al. Even if students use Al to prepare written explanations, they still need
to explain, perform, and reflect in ways that reveal their actual competence.

The teacher's role remains central in this reconstruction. Technology can help
organize tests, store recordings, display progress, and provide initial feedback. Al can
support formative learning and administrative efficiency. However, teachers are still
needed to interpret evidence in context, evaluate adab and moral development,
identify learning difficulties, and provide human feedback. In Islamic Religious
Education, this role cannot be replaced by automated scoring because the subject
includes moral, spiritual, and relational dimensions. A valid assessment system must
therefore combine technological support with professional pedagogical judgment.

The proposed reconstruction has practical implications. First, teachers should
avoid relying only on written tests when assessing Islamic Religious Education.
Second, schools should provide rubrics and digital documentation systems that
support oral and performance evidence. Third, assessment policy should define the
ethical use of Al in student work. Fourth, teacher training should include authentic
assessment design, digital portfolio management, and Al literacy. Fifth, assessment
results should be used for feedback and learning improvement rather than only for
administrative grading. Through these implications, the reconstruction model can
help Islamic Religious Education remain pedagogically valid in the digital era.
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CONCLUSION

The reconstruction of test instruments in Islamic Religious Education may be
necessitated because the subject aims to develop knowledge, oral competence,
worship practice, moral behavior, and the internalization of Islamic values. Written
tests remain useful for assessing conceptual understanding, religious reasoning, and
textual literacy. However, they are insufficient when used as the only evidence of
learning, especially in the digital and generative Al era, where written answers can be
produced or polished with technological assistance.

This article proposes an integrative model that combines written, oral, and
performance tests within an authentic assessment framework. Written tests assess
conceptual and analytical evidence. Oral tests verify depth, fluency, argumentation,
and authenticity of understanding. Performance tests assess worship skills, religious
behavior, and value-based action. Digital technology supports documentation,
feedback, and portfolio management, while teachers remain the central interpreters
of students' religious learning evidence.

The model emphasizes six principles: holistic, authentic, integrative, digital-
supportive, ethical, and reflective. Its main contribution is the triangulation of
written, oral, and performative evidence to strengthen validity, authenticity, and
pedagogical relevance in Islamic Religious Education assessment. Future empirical
studies are needed to test the model in classroom practice, examine its effect on
assessment quality, and explore how teachers can implement it across different
school levels and digital infrastructure conditions.
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